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Abstract: The Microteaching course trains students to understand basic teaching skills and apply them in teaching practice with
fellow students. The purpose of this study was to determine students' explanation skills during teaching practice in the
microteaching course. The study was conducted with Biology Education students enrolled in the Microteaching course, class A,
during the 2024/2025 academic year. Data were collected using observation sheets during student teaching practice through peer
teaching. The instrument used was derived from indicators' explanation skills, with answer choices on a 1-5 Likert scale. The
data were analyzed descriptively by calculating the scores obtained by each indicator on the observed explanation skills, then 5
categories were created: very poor, less good, quite good, good, and very good. The results of observations on all observed
explanation skills indicators showed that, on average, students were able to apply explanation skills in teaching practice in micro
teaching courses with a good category. However, there were still students with very poor and poor presentations, with an emphasis
on important points, and feedback indicators. It can be concluded that, on average, students were able to apply explanation skills
in teaching practice; however, they still need to continue practising so that, later, when facing school field practice or when
becoming real teachers in schools, they become accustomed to using these skills.
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Introduction

The learning process is an interaction between
teachers and students aimed at achieving established goals.
The learning process is closely tied to the teacher's ability to
master the learning material and effectively convey it to
students. The learning process requires teachers to master
basic teaching skills and apply them effectively. [1] states
that basic teaching skills relate to how teachers teach
learning material to students.

The Micro Teaching course is a compulsory course
for 6th-semester Biology Education students at FKIP,
Mataram University, in the 2024/2025 academic year, as
part of an effort to produce professional prospective teachers
and prepare them for School Field Practice (PLP).
According to [2], micro-teaching is an absolute requirement
for a student to gain experience standing in front of a class
and practising their ability to act as an educational
administrator, both at school and outside of school.

The Micro Teaching course trains students to
understand basic teaching skills and apply them in teaching
practice with fellow students as their students. Students who
master basic teaching skills effectively can package learning
in a way that is both well-structured and engaging, thereby
fostering enthusiasm for learning and improving student
learning outcomes. According to [3], through micro-
teaching, students can develop their own abilities, instil self-
confidence and an open nature to criticism from others, as
well as prepare them for teaching practice and solve
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difficulties in teaching. [4] Micro teaching has a positive
effect on teaching readiness.

Basic teaching skills should be practised in front of
the class, not just memorized in theory. In the Micro
Teaching course, students are trained to apply basic teaching
skills in the classroom within a very limited time frame,
typically around 30 minutes. This practice is the initial
period for prospective teacher students to become familiar
with the professional duties of teachers in the classroom.
Before undertaking teaching practice, students are also
trained to determine effective learning tools, ensuring that
the learning experience is interesting, student-centred, and
effective and efficient. According to [5], micro-teaching
simulations provide direct experience in teaching, allowing
students to practice explaining techniques in front of their
peers while also improving their explanation skills, building
self-confidence, and developing the ability to manage the
class.

The discussion of basic skills in this paper is limited
to explanation skills, while still prioritizing student-centered
learning. [6] states that explanation skills become highly
systematic as a form of providing explanations through
communication, discussion, and critical thinking. The
purpose of this study was to determine students' explanation
skills in conducting teaching practice within a
microteaching course.
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Research Methods

The study was conducted in April-May 2025, on
Biology Education students taking the Microteaching
course, in class A of the 2024/2025 academic year. Data
were collected through observations using observation
sheets during student teaching practice, including peer
teaching. The instrument used was derived from the
Explanation Skills Indicator [7], with Likert scale answer
choices ranging from 1 (very poor) to 5 (very good). The
data was analyzed descriptively, by calculating the scores
obtained by each indicator on the observed explanation
skills aspect, then looking for the average and making 5
categories, namely 1 = very poor, 2 = less good, 3 = quite
good, 4 = good, and 5 = very good [8].

Results and Discussion

Observations of students' explanation skills revealed
that the majority (48%) fell into the good category, with no
students classified as very poor or poor (Table 1). The
average student score also showed a good category,
indicating that the average student was able to apply
explanation skills in their teaching practice. Prospective
teacher students in the good category already possessed the
ability to master the material and delivery methods. The
methods and media selected were appropriate for the
characteristics of the material and the students, resulting in
effective and efficient learning. However, students still
needed to improve to the very good category. The skill of
explaining is a teaching activity that cannot be avoided by
teachers or prospective teachers; even though the learning is
centered on students, the teacher's skills in giving
explanations must be continuously trained. As [9] argues,
teachers as instructors need to understand the knowledge
that will be their responsibility as deeply as possible and
master teaching methods and techniques effectively. [10]
adds, in the learning process, there needs to be a learning
model that can influence student understanding.

Table 1 also shows that students still need to continue
practising, considering that 28% of students are still in the
fairly good category. Students in this category have created
lesson plans and explanations of the material quite well,
delivered the material in clear sentences, but sometimes
stutter. They still often use words like "uh" or "mmm" and
remain fixated on the lesson plan or summary of the
material. The method selection is still not suitable for the
material's characteristics, and the selection of learning
strategies also still requires further practice. The provision
of examples is appropriate to the material presented, but the
provision of pressure and feedback is still lacking, still
requiring continued practice and improvement. Providing
explanations is a crucial aspect of a teacher's interactions
with students in the classroom, although all components of
basic teaching skills are interrelated to facilitate the learning
process. As [11] argues, well-planned information delivery
presented in a suitable sequence is a key characteristic of
explanation activities.
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Table 1. Number and Percentage of Students in Explanation

Skills,
Category Frequency Percentage (%)
Fairly good 7 28
Good 12 48
Very good 6 24
Total 25 100

When viewed from each indicator, the clarity
indicator shows that most students are in the good category,
with no students in the very poor or poor categories (Table
2). This indicates that most students have provided
explanations using clear sentences, in accordance with the
clarity indicator components, speaking fluently and
avoiding convoluted language. Most students do not use
excessive and doubtful words, such as "maybe," "if I'm not
mistaken," and so on. However, they still occasionally refer
to the lesson plan that was prepared. Therefore, this group
also still needs a lot of practice to improve their abilities to
a very good category. The sentences used are well-written,
and the examples provided are also relevant to the material
and everyday life. According to [12], the mastery of
explanation skills demonstrated by teachers enables
students to gain a solid understanding of the problem being
explained, while also increasing student engagement in
learning activities. [13] added that good explanation skills
are demonstrated by clear statements, good sentence
structure with appropriate words according to student
characteristics, and coherent relationships between
sentences.

Table 2 also indicates that 28% of students fall into
the fairly good category. Students in this category often still
use the word "uh-uh" when explaining, lack confidence by
frequently referring to the lesson plan or summary of the
material prepared, and become convoluted when explaining
how to complete student worksheets. Students in this
category still need to continue practising to master
explanation skills very well. [14] states that microteaching
is a training method designed to prepare students to master
teaching competencies, enabling them to carry out their
duties and responsibilities as professional teachers. [15] It
notes that microteaching offers training in teaching that
aligns with fundamental aspects of teaching skills.

In the example use indicator, students ranked as
fairly good, good, and very good were almost equally
distributed; only 36% of students in the fairly good category
were one level higher than those ranked as good and very
good (Table 2). Students have used examples in providing
explanations, but many still choose examples that are less
relevant to everyday life and student abilities. Therefore,
students in the fairly good and good categories still need to
continue practising and improving their ranking to achieve
a very good one, so that learning becomes meaningful. As
stated by [16], the definition with examples is a systematic
form of explanation.

In the presentation indicator, there are still students
in the very poor and poor categories, 4% each (Table 2).
Students in this category have not fully mastered the
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delivery of the material has not been fully mastered, the
presentation structure is less systematic, does not provide an
overview of important things, and the presentation is not in
accordance with the order of the material, which should be
from easy to difficult, so that when explaining, it is still less
understandable. The chosen method is less suitable for the
material, as it relies heavily on games; however, the
implementation is less effective, focusing primarily on core
activities such as ice-breaking games. To become a
professional teacher, it is not enough to simply master the
material; one must also possess skills related to learning.
[17] Inappropriate delivery of information can lead to poor
student learning outcomes.

The percentage of students in the presentation
indicator is highest in the good category (40%). Students in
this category have presented according to the presentation
components, but the order of the material is not from easy
to difficult. Likewise, for the fairly good category, the
presentation is still not systematic, and the order of delivery
is not from easy to difficult. Therefore, students in
categories other than 'very good' must continue to practice
to move up to the 'very good' category. Students should be
able to use standard presentation steps and stages to achieve
learning objectives optimally. Additionally, components
related to the learning process are prepared as thoroughly as
possible, ensuring that learning can occur according to the
established plan. [18] states that when a teacher explains, it
means the teacher provides information in such a way that
students truly understand and comprehend what the teacher
is conveying. [16] adds that explanation skills involve
presenting information in a valid and detailed manner,
systematically demonstrating cause and effect.

Table 2 shows that for the important emphasis
indicator, most students are in the good category (46%), but
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there are still students in the very poor and poor categories
(4% each). This indicates that students still need to continue
practising, emphasizing important points in their
explanations to improve to the very good category. Students
in the good category have emphasized important things
when giving explanations, including explaining the
completion of student worksheets, such as using intonation
and facial expressions, but there is still less practice in
repeating and making diagrams or explanations with
pictures. [19] stated that explanation skills have a positive
effect on student learning outcomes; if explanations are not
done well, they will have an impact on student
understanding. [20] added that explanation skills can
support student understanding of material and assignments.

According to the feedback indicator (Table 2), a
significant number of students are still ranked as very poor
(4%), while the majority fall into the good category (52%).
Students in the very poor category, when teaching, often fail
to implement effective feedback components, such as not
asking enough questions and not providing students with
opportunities to ask questions. Students in the good category
have implemented feedback components well, have
provided opportunities to ask questions and raise questions,
but still need to continue practising, because when asking
questions, it is still not appropriate to their abilities and daily
life. Explanation skills are essential for guiding students to
be actively involved, enabling them to independently
discuss, solve problems, and ask questions of teachers
during the learning process [21-22]. Other research added
that feedback helps students identify their strengths and
areas that need improvement in explanation skills [23-25].
This feedback is crucial for the professional development of
prospective teachers, as it offers an opportunity to enhance
teaching practices in the future.

Table 2. Number (3)) and Percentage (%) of Students for Each Indicator

Indicator

Category Clarity Use of Examples  Presentation =~ Emphasis of Important Points Feedback

> % > % > % > % > %
Very Poor 0 0 0 0 1 4 1 4 1 4
Poor 0 0 0 0 1 4 1 4 0 0
Fairly Good 7 28 9 36 7 28 9 36 4 16
Good 10 40 8 32 10 40 10 40 13 52
Very Good 8 32 8 32 6 24 4 16 7 28
Total 25 100 25 100 25 100 25 100 25 100

Conclusion Author’s Contribution

On average, students in the Biology Education Study
Program, class A, semester 6, 2024/2025 academic year,
were able to apply explanation skills in teaching practice in
microteaching courses, with a good rating. However, there
were still students with very poor and poor ratings on the
indicators of presentation, emphasis, and feedback. In
conclusion, the average student can apply explanation skills
in teaching practice, but they still need to practice so that
when they face field practice in schools or become actual
teachers, they become accustomed to using these skills.
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